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The extreme importance of providing good reading in­
struction in our schools is undisputed. Because of the
 
awareness of the vital role reading plays in education, it
 
· is not surprising that the preparation for teachers in this 
area is receiving increased attention. Teacher preparation 
is the topic of doctoral dissertations and student teachers' 
coffee break discussions. For many years there have been 
critics both among students and faculty who have stated that 
pre-service teacher education courses were inadequate prepar­
ation for teaching.1 ,2 
For a~ost an equal length of time researchers have 
been investigating and educators have been studying the con­
tent and structure of courses in the education departments of 
our colleges and universities. College personnel, particular­
ly in the area of preparing the teacher of reading, have 
lMargarete Altenhein, "Is Your Teacher Education
 
Classroom a Practical ~~ork Shop?U Peabody Journal of
 
Education, XLII (March, 1965), p. 300.
 
2Robert Karlin, "Problems in Training Teachers of
 





explored various means of making courses meaningful and 
beneficial to the future teacher. 3 ,4 
The basic philosophy of education held by instructors 
will determine the goals, as well as methods and organization 
of the class.5 It is said that nothing is more practical 
than a good theory. This statement may be extended to say 
that theory can be determined and clarified by empirical in­
vestigation as well as theoretical speculation. This present 
study may enable educators further to enrich their theory 
and thereby achieve greater practicality_ 
Statement of the Problem 
The purpose of this study was to dete~ine the effec­
tiveness of pre-service courses in the teaching of reading_ 
The researcher sought through questionnaire to discover which 
aspects of the undergraduate course in the teaching of read­
ing actually proved most beneficial to the beginning teacher. 
The study had as its specific objectives to determine: 
1.	 \4hich specific skills areas and organizational 
techniques did the new teacher find most helpful 
in her actual teaching of reading? 
2.	 Which organization and presentation methods used 
3stanley I. I'1our I "New Approach to an Old Course, II 
Journal of Reading, VIII (November, 1964), pp. 135-40. 
4Harold H. Eibling, "Education for a New Century, II 
Education, LXXXVI (January, 1966), p. 261. 
5Emmett A. Betts I uv1ho Shall Teach Reading?" Reading 




by the college instructor seemed most efficacious? 
3.	 Are the needs expressed by respondents influenced 
by the grade level being taught? 
Population and Scope 
The population included in the study consisted of 
teachers who began their teaching career in the period 
between September 1965 and September 1966 in six m1d­
western cities. Both Catholic and public schools in three 
large and three mediu~ sized cities were contacted. 
Method of Procedure 
Preliminary investigation included a review of related 
literature and research in three areas: (1) goals and princi­
ples of reading instruction, (2) philosophy of education, 
(3) pre-service college courses in the teaching of reading. 
Actual work was begun in November of 1966 when letters ex­
plaining the study and requesting cooperation were sent to 
superintendents of schools in the selected cities. A pilot 
study was conducted in seven large schools outside the area 
to be included in the investigation. During January and Feb­
ruary 1967, questionnaires were distributed to the teachers 
of the cities designated for the study and returns were pro­
cessed. 
Returns were tabulated to determine percentages of 
response to each item with regard to value realized by the 
new teacher. Data from primary teachers and teachers of 




reported the total response.' For"each'section of the ques­
tionnaire a three part table was constructed to record the 
data. 
Significanc~ 
Criticism has been leveled at the schools for not 
fostering maxfmum achievement in reading. The possible im­
plication that reading is not well taught could be followed 
a step further1 perhaps some teacher preparation pro­
grams are not adequately equipping teachers in the area of 
reading. This is our present concern. It is the hope of 
the writer, and a host of concerned educators, that the pre­
paration of future teachers of reading can continually ~­
prove and thereby achieve the final goal: improved readers 
in our schools. This study supplements the knowledge and back­
ground of college personnel with the opinions and findings of 
those presently attempting to put into practice what they 
have learned from a college course in the teaching of reading. 
The findings should provide one more guide for the formu­
lation of a sound and beneficial undergraduate course for 
preparing teachers in this important area. 
Limitations 
The population was dra~m solely from three midwestern 
states. Therefore it could be presumed that the educational 
background represented would be mainly that of colleges and 
jun1versities in that area. 
5
 
A postulate of this study that was not verified was 
the competence of the subjects to fill out the questionnaire. 
It is possible that, even with courses in the teaching of 
reading, a new teacher would know little of actual teaching 
processes and hence her responses would not be a true p1c­
ture of what the questionnaire purports to reflect. Another 
possibility is that aspects well taught in college courses 
were not tried or followed by the teacher and therefore 
labeled "of little or no benefit." 
Summary 
The writer is concerned with the urgency of teaching 
our nation's children to read efficiently. To contribute to 
the realization of reading efficiency in the schools one 
obvious point of investigation is teacher preparation in 
this area. To answer the question, u~'1hat aspects of course 
preparation have new teachers f'ound to be beneficial1u a 
questionnaire survey was conducted in six midwestern cities. 
Although responses could not be compared with the actual 
competence of each teacher, it is presumed that numerical 
data derived, interpreted in conjunction with the additional 
comments that were appended, may provide insight into teaching 




REVIEW OF RELATED LITERATURE 
Introduction 
To provide good reading instruction is a basic and 
vital goal of every school. 
If we don't teach today's youngsters to read, if 
we don't do everything within our utmost powers to in­
sure that the child today reads, then we are binding 
his mind in an intellectual straight jacket, and we 
shall see his intellectual powers wither away like 
another unused muscle. ~Vhen we let our children leave 
school unable to read, we condemn them to a barren 
deprived existence, unworthy of this land of ours.1 
"Only to the extent that teachers are prepared to 
teach the complex process of reading will children be taught 
to read successfully.u2 This is a ponderous tl)ought, repeated 
by many dedicated to achieving the goals of our American 
schools. 
Teachers themselves have become concerned with the 
preparation they received for this impressive task, and 
express anxiety and insecurity in this important area of 
professional endeavor. Both knowledge of content and method 
lG. K. Hodenfield, ItTeacher Education and Its Public 
Image," Freedom With Responsibility, (Chicagol American 
Association of Colleges for Teacher Education, 1964), p. 93. 
2Josephine Piekarz, "Teacher Training for Improved 






of presentation are recognized needs of elementary school 
teachers. 3 
A study conducted at the University of California, 
Berkely, sought information concerning education courses 
required for elementary teaching certification. Respondents 
were asked to rate courses offered by education departments 
in California as "Necessary," "Unnecessary," "Optional" or 
that the course should 'be "Modified U • 11ethods of Teaching 
Reading was rated second only to Student Teaching as a 
necessary inclusion in pre-service preparation.4 
One can 'be somewhat optimistic if one is encouraged by 
the fact that teacher preparation in the area of reading has 
'been relatively successful. In one study, teachers of grades 
1 to 8 were requested to put in rank order eleven elementary 
school subjects. They were to rank til" the subject they 
believed they were best prepared to teach at the time, and 
rank "11" the subject they felt they were least prepared to 
teach. The other subjects were given relative rank between 
the two extremes. 
Reading was ranked first among the total of eleven 
subjects. Only 4.8 per cent of the students ranked reading 
3Constance M. Burns, "How Can We Give Teachers Better 
Preparation for the Teaching of Reading?" Reading in Action, 
ed. Nancy Larrick (International Reading Association Conference 
Proceedings, Vol. II: New York: Scholastic Magazines, 1957), 
p. 152. 
4Douglas L. Minnis, tlA Study of the Acceptance of 
Selected Assumptions about the Education of Elementary School 
Teachers by Six Groups of Educators," Dissertation Abstracts, 
Vol. XXIV (Ann Arbor, Michigan: University Microfilm, Inc., 
~964), pp. 5220-21. 
: ..... 
. .'" ~."" , 
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9, 10, 11, while 63.8 per cent ranked it 1, 2, or 3.5 
Goals of Pre-Service Courses 
~n the Teaching of Reading 
The need for preparation of teachers of reading is 
recognized, and the limitations and the common criticism of 
the pre-service course are acknowledged. A review of the 
present goals as well as the content of present courses is 
no,~ in order. 
The goals of the pre-service course must not become 
unrealistic. Adequate and thorough preparation is a must. 
However, it is recognized that improvement in teaching 
continues throughout the teacher's years of experience. 
Inadequacies in the pre-service preparation of most 
teachers preclude the possibility that the baccalaureate 
education will sustain the young educator through a 
lifetime of successful classroom teaching •••At the 
same time, the staff recognized that it was no longer 
logical for the colleges to assume or attempt to assume 
total responsibility for the professional education of 
teachers, since it was believed that many understandings 
and techniques related to successful teaching of reading 
can best be learned in meaningful situations under the 
guidance of a colleague and/or administrator.6 
Travers summarizes what he considers the goals of 
the college course. 
The main objective at this point in the training
 
process is to insure the students' recognition of
 
Spatr1cl<: J. Groff, "Self-Estimates of Ability of Teaching 
Reading," Journal of Developmental Reading, VIII (october, 
1964), pp. 70-72. 
6Coleman Morrison, liThe Pre-Service and In-Service 
Education of Teachers of Reading," Challenge and Experiment 
in Reading, ed. J. Allen Figurel (International Reading 
Association Conference Proceedings, Vol. Vllr New York: 







the major goals of reading instruction, which may be 
listed as follows: 
1.	 Aiding the child to become mature in his interests 
2.	 Making automatic his use of phonetic and other 
word-learning skills 
3.	 Determining thinking and related abilities required 
for independence in reading and study activit1es.7 
In an extensive report on teacher preparation programs, 
Austin summarizes educational aims of college teaching of 
reading courses. Although many atms listed in her study 
repeat those mentioned above, some are broader and emphasize 
attitudes rather than understandings or skillsl 
An appreciation for and an understanding of language in 
the child's lifer 
Recognition of the importance of reading achievement to 
school success, personal development, intelligent par­
ticipation in a democratic society~ 
Understanding of the inter-relationships among various 
phases of the language arts~ 
Insight into the nature of the reading process and its 
relation to principles of learning and child development: 
Understanding the constituent elements and organization 
of the total developmental program in reading in the 
elementary school~ 
Recognition of and provision for individual differences 
in learning among children~ •••8 
It would seem that the achievement of these understand­
1ngs and appreciations in any depth is a lifetime task. Goals, 
are of course, desired attainments that are not always complete­
ly	 realized. Conant also summarizes what he considers the atms 
and objectives of a college teaching of reading course in his 
controversial book The Education of American Teachers. 
The initial three-seMester-hour course in the teaching 
of reading, which would be required of all prospective 
7John F. Travers, "Reading Teachers Are Made - Not 
Born," Education, LXXXIII (September, 1962), pp. 15-19. 
8I1ary C. Austin, The Torch Lighters (Cambridges 
.Harvard University Press, 1961), p. 41. 
. .... .'~ 
~'-




elementary school teachers, should include as a minimum 
of instruction: 1) a view of the entire elementary 
school reading program in all grades and an acquaintance 
with wide variety of texts and other instructional 
materials for all levelsj 2) a thorough grounding in 
the basic skills into the upper grade reading program1 
3) an opportunity for the prospective teacher to con­
centrate in some depth on the reading program of either 
the primary or upper grades1 and 4) an opportunity 
actually to try teaching some or all of these reading 
skills to the group of children •••For kindergarten and 
lower-grade teachers an additional three-hour course 
would be required. This second course should deal 
primarily with the identification and the correction 
of reading problems. 9 
Goals and objectives determine course content and or­
ganization. Although there is some variety as to the material 
included and method of presentation in the college teaching 
of reading courses, certain generalizations can be made. 
Course content emphasizes the basic areas of word 
recognition skills which always include phonetic as well as 
structural analysis. The skills and abilities necessary to 
the various levels of comprehension are also included. This 
~p11es that the student have both an understanding of the 
process itself and training in the ability to transfer this 
understanding to children. Other aspects included in most 
courses ares (1) creative teaching, (2) acquaintance with the 
possibilities of audio-visual methods, (3) farnil.1arity with 
manuals, (4) SQ3R and advanced reading Skills, 10 (5) diagnostic 
9James Bryant Conant, The Education of American Teach­

~ (New York: McGraw-Hill Book Co. Inc., 1963), pp. 156-57.
 
l°Arnold A. Griese, "Innovations in College Teaching 
of Reading Programs, II Reading and Inquiry, ed. J. ~Ulen Figurel 
(International Reading 1~sociat1on Conference Proceedings, 
Vol. Xi Newark, Delaware: International Reading Association, 




techniques, (6) applying reading and listening skills to 
other curriculum areas, (7) guiding the gifted.11 
Theory in P~act1ce 
The point most consistently mentioned by educators, 
student teachers and beginning teachers alike seems to bel 
theory in action is essential for meaningful teacher pre­
paration. Since teaching ~s an art as well as a talent, 
theoretical knowledge is not enough. The "how" must be ob­
served, and practiced in real life situations.12 
Education instructors and students alike are 
agreed that pre-student-teaching methods courses tend 
to be dull and sterile when opportunities for student 
involvement with children in the classroom are omitted 
from the program.13 
Direct experience in 
\ 
the schools need not be iso­
lated from foundation courses but can begin with the 
first course in education. Ideally the social, psy­
chological and philosophical foundations of education 
might be combined with methods courses and direct 
experience •••14 
Current literature also reports some functioning pro­
grams which do give heavy stress to the experience or prac­
tice element of education courses. Durkin relates the 
positive effects that the tutoring of children had upon 
llJoanne Pachota, uLearning to Teach Reading. Arch­
diocese of Detroit," Catholic School Journal, LXIV (January,
1964), pp. 31-32. _.. · 
12Austin, pp. 74, 148. 
13s idney J. Drumheller and John Paris, IIAn Effective 
Approach for Incorporating Teaching Experiences in Methods 
Courses,'1 Journal of Teacher~ducat1o!\XVII (Fall, 1966), p.290. 
14Elizabeth Hunter and Edmond Amidon, "Direct Exper­
iienee in Teacher Education," The Journal of :re~£her Educa~, 
XVII (Fall, 1966), p. 283. 
--, .~~-. " .. 
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her students in the reading methods course. Because of the 
interest it aroused and the benefit derived by both children 
and college students, she considers tutoring a highly recom­
mendable concomitant of the methods course.15 
Another program which included tutoring in the college 
teaching of reading course was considered "one of the best 
ever seen" by Durrell. He also cites the limitations of 
such a program • 
••• the pupils need help in reading; the college students 
are expected to provide this help under the leadership 
of the professor. 
The depth of professional education is greater 
through the tutoring approach. 
\Vhile practice tutoring provided a useful basis for 
a first course in reading, it cannot offer the variety 
of experiences needed by the classroom teacher of reading. 
Tutoring is essentially an individual service, while 
classroom teaching is a group service, involving all of 
the complexities of differentiation of instruction. 
Tutoring emphasizes reading skills, while the classroom 
teacher must 'vork with the enrichment of instruction in 
the entire reading program.16 
He then goes on to emphasize the utter futility of 
teaching a "lecture room u course without incorporating 
it with actual practice. 
We all know the futility of teaching philosophy or 
psychology prior to student teachingr one gets shallow, 
nonfunctioning, verbal generalizations which seldom 
lSDolores Durkin, "~fuat Is an Effective Methods Course
 
in Reading?U Vistas in Rea~ing, ed. J. Allen Figurel (Inter­

national Reading Association Conference Proceedings, Vol. XI,
 




16Donald D. Durrell, "Training Teachers for Today's
 
Reading Program, II Read!!!£!. ~s an In.tell~c~ual Ac~ivity,
 
ed. J. Allen Figurel (International Reading Association
 
Conference Proceedings, Vol. VIII1 New YorJ<: Scholastic
 





arise at the point of planning or practice. Even spe­
cific methods courses have serious transfer limitations 
if taught prior to need. I recall teaching a reading 
methods course, half of which came before and half came 
after student teaching. The students returned from prac­
tice teaching loaded with questions--which should have 
delighted me, except for the fact that every question 
had been answered during the first half of the course, 
many with demonstrations using pupils from the education­
al clinic. If we are to have functioning scholarship in 
the professional education, apparently the essential 
principles have to be taught through 'directed inductive 
techniques at the times the problems arise.17 
rin~inqs of P~~vious Research 
Actual investigations in the form of questionnaires or 
interview disclose pertinent information concerning the de­
sirable content and organization of pre-service teaching of 
reading courses. A study conducted by Adams yielded in­
teresting results. Her investigation sought to determine, 
among other objectives, the instructional needs of elementary 
teachers in the teaching of reading. The most frequently 
mentioned areas were readiness, motivation, individual dif ­
ferences, diagnosis, corrective techniques, word analysis, 
comprehension skills, critical reading, reading in the content 
areas, and a knowledge of the breadth and scope of the reading 
program.18 
The hoped-for coverage of an in-service workshop as 
17Durrell, p. 88. 
18Mary Lourita Adams, "Instructional Needs of Elemen­
tary Teachers in Teaching Reading with Implications for 
Televised In-Service Education," (unpublished Ph.D. dis­
sertation, Department of Education, University of Florida, 




expressed by teachers was summarized by Carroll as follows: 
(1) the full scope of teaching reading, (2) recognizing and 
solving reading problems, (3) the improvement of the reader 
as a whole, (4) the acquaintance with materials and methods, 
(5) a knowledge of the machines and other visual aids that 
can be profitably used, (6) introduction of new ideas and 
techniques, (7) stressing of the practical, and (8) hearing 
specialists in related fields. 19 
Although the broad scope included in items numbered 
1, 2, 3, and 6 makes these suggestions almost useless in 
planning specific experiences, this study does give an in­
dication of the breadth of needs realized by teachers. 
In a small sample study by Furr, one objective was to 
evaluate the undergraduate course in the teaching of reading 
being offered at a southern universi~y. Each respondent 
evaluated the activities of his reading course in terms of 
usefulness to h~. Various content areas were listed and 
the teacher was asked to put in rank order the items from 
"most useful" to "least use~ulu. Learning activities utilized 
by the college instructor were likewise judged on a s~ilar 
scale. As a result of the study, Furr drew the following 
conclusions: 
1.	 The learning activities of future reading instruc­
tion courses ••• should continue to include reading 
lesson demonstrations, lectures, and research. 
19aaze l Horn Carroll, liThe Reading Workshop: A Tool in 
Teacher Education," ~eading and Inguiry, ed. J. Allen Figurel 
(International Reading Association Conference Proceedings, 
Vol. X: Newark, Delaware: International Reading Association, 






2.	 The course ~ontent considered to be essential in 
all reading courses would comprise a study of word 
analysis skills, scope and sequence, of reading 
instruction in grades one through seven, grouping 
children for instruction, and independent and 
remedial reading activities for children. 
3.	 A new approach should be considered in the presen­
tation of the historical background of reading 
methods. 
4.	 Another attempt should be made to include work with 
children as a required activity for the graduate 
level course in reading. Individual case studies, 
.each teacher working with one child, may be the 
most feasible plan. 20 
In 1961 Gray reported a study he conducted to determine 
attitudes about current practices in preparing teachers of 
reading. Thirty-five outstanding leaders in the field of 
reading were asked to describe the relative effectiveness 
of practices and procedures in both pre-service and in-service . 
training. The two main areas of deficiency were those of 
relating theory to practice, and cultivating personal qual­
ities and competencies for success in teaching reading. 21 
These investigations considering separately the pre-
service· and in-service aspects of the teaching of reading 
suggest educational perspectives. In a complex and changing 
educational world there may presently be a trend away from 
the	 structured four year-130 hour~ B.A.-college preparation 
and	 toward a type of continuing ecucation based on need and 
200neta Purr, uA Study of the Needs of the Classroom 
Teacher for Creative Leadership in Reading Instruction, Grades 
One through Seven, ft (study completed at Texas ~·loman I s Uni­
versity, January 17, 1964), pp. 9-10. (Xeroxed). 
21william S. Gray, liThe Role of Teacher Education,"
 
Development in and through Reading, The Sixtieth Yearbook
 
of the National Society for the Study of Education (Chicago:
 





interest. This emphasizes the importance of considering 
separately the specific inclusions of the pre-service course 
as distinct from the in-service course. Durkin suggests an 
investigation into this matter. 22 A comparative study of the 
two situations (in-service vs. pre-service needs and interests), 
resulting in the formulation of complementary courses in the 
teaching of reading would seem pertinent to our times. 
9reativity and Creative Approaches 
Two other recent articles present creative approaches 
to securing for the student meaningful and beneficial ex­
per1ences. Training in evaluation of classroom instruction 
proved beneficial in preparing students for their actual 
teaching experience. The experimental group was trained in 
critical analysis of the instruction they observed in the 
campus school. Later during student teaching the pro­
ficiency of both the experimental and control groups was 
evaluated in five areas of teaching ability. 
Results indicated that in four of the five categories 
the differences between the groups were in the direction 
favorable to the trained students and that in two of 
those categories the difference was significant at th~ 
five per cent level. 23 
The benefits of observation are reiterated in another 
context by Gray. Extensive use of observation in the reading 
22Durkin, Vistas in Reading, XI, Part I, p.291-92. 
23Elizabeth Lynch Jalbert, "The Effectiveness. of Train­
ing in the Evaluation of Classroom Instruction as an Aid to 
Self-Evaluation in Student Teaching," ~ournal of Education­




laboratory, and of the reading teacher in action, and also 
vicarious and actual experience in teaching is recommended in 
an article called "vlhy Not a Pre-In-Service Reading Program?u24 
Closing the theory-practice gap as regards creative 
te~ch1ng is the theme of an article by Iannaccone who laments 
the disillusion that takes place during student teaching. 
He feels that the concept of teacher as educator changes to 
that of teacher as manager during the student teaching ex­
perience. For the most part students observe Umanagerial" 
type teaching which is the practic~ in many classrooms and 
this is naturally interpreted by the inexperienced as a 
model to be followed. 25 
Summary 
From the survey of literature the need for adequate 
and thorough preparation in certain general areas becomes 
apparent. The future teacher must have an understanding of 
reading skills, and training in techniques and methods of 
developing these skills with children. She must also have 
knowledge of principles upqn which practices are based. More­
over, constantly and strongly reiterated is the necessity for 
actual practice in order to make knowledge meaningful. These 
combined with the fostering of creativity in the teacher are 
the components of the pre-service reading course. 
2411ary Jane Gray, U\tlhy Not a Pre-In-Service Reading
 
Program?" Journal of Reading, X (October, 1966), pp. 33-35.
 
25Laurence Iannaccone, "On Bf?,..omin.g a Teacher of Readers," 
91~~~~on~ R~adi~ng~~ence, ~venty-ninth Yearbook (Claremont, 
California: Claremont Graduate Schoo~ Curriculum Laboratory, 




Creative and significant experiments in education are 
being engaged in at every level. The rapid progress of the 
modern world has required educators to re-evaluate their old 
systems and plan with foresight and courage. Opinions and 
facts from all possible sources will enable planners to make 
more adequate adjustments in present procedures and, where 
necessary, to make radical changes. This study was designed 
to acquire from beginning teachers their ideas concerning the 
pre-service teaching of reading course. It sought to deter­
mine which precise aspects were found to be most beneficial 
to the new teacher in course content and organization or 
which areas - not covered in the course - would have been 
helpful. 
Information in this dissertation was obtained from 
questionnaires distributed to elementary school teachers in 
six midwestern cities. During the month of January 1967 ques­
tionnaires were sent to all elementary school teachers of one 
,half to three years' experience in both public and private 




Fond du Lac, Wiscon~1n and Clinton, Iowa. All new public 
school teachers in Des Moines, Iowa and Catholic school 
teachers in Milwaukee, Wisconsin were contacted. 
Questionnaire 
Compilation of Questionnaire 
Certain studies cited in Chapter II, though conducted 
to achieve slightly different goals, were helpful in deline­
ating the exact procedure for this study.l Also helpful in 
setting up the instru~ent were many professional books in 
the field of reading. 
The questionnaire is composed of three parts.2 Part I 
seeks pertinent information concerning the respondents' 
educational background in the area of reading and the grade 
levels of experience. 
Part II concentrates on the content covered in a 
teaching of reading course. In constructing Part II pro­
fessional works such as Austin's The Torch Liqhters3 and ~ 
First R4 provided lists and. classifications of areas to be 
included in a pre-service course. The questionnaire was 
made as precise and inclusive as possible in order to pro­
vide a complete range within which teachers could declare 
lSupra, pp. 13, 14. 
2see Appendix 
3Mary C. Austin, The Torch Liqhters (Cambridge: Harvard 
University Press, 1961), pp. 174-75. 
4Mary C. Austin, The First R (New York: Macmillan Co., 




Part III was constructed to include the possible methods 
of conducting a pre-service course. The objective of this 
section was to determine the type of class organization which, 
from the viewpoint of the student of education, seemed most 
efficacious in preparing her for her teaching assignment. 
Distribution of Questionnaire 
In order to compile a list of new teachers a letter 
was sent in the fall of 1966 to the superintendents of ten 
different school systems. Eight superintendents responded, 
representing private and Catholic schools in six cities. 
This provided the writer with a population consisting of 
teachers who began teaching in their respective systems since 
the September of 1965. The total number of questionnaires 
sent out was 677. 
Letters were also sent to principals explaining the 
study and encouraging cooperation. Three weeks after the 
first mailing a second letter was sent to those who had not 
responded, urging them to c~mplete and return their question­
naires. Although coded envelope numbers were checked in 
upon arrival, there was no attempt whatsoever to identify 
questionnaires with individual respondents. This assured 
complete anonymity of all who replied. 
Returns 
Of the 677 questionnaires distributed 320 or 47.3% were 
returned and 357 or 52.7% were not returned. Of the 320 ques­
tionnaires returned 215 were usable and 105 were not usable. 
21
 
This was due to the difficulty of specifying the precise 
population before distributing the questionnaires. The aim 
of the study was to determine what inexperienced teachers 
found pertinent and helpful in their first three years of 
actual teaching. Some lists that were received from super­
intendents' offices included all the new teachers in their 
particular school system. This meant that there were some 
teachers included in the original mailing who had just begun 
working with the school system, but had had longer previous 
experience. These questionnaires were eliminated before 
returns were tabulated. As seen in Table 1, several more 
questionnaires were eliminated for not meeting other qual­
ifications. 
TABLE 1 
N01~-USABLE QUESTIONNAIR.E RETURNS 
Causes of Rejection N Per 
centa 
Had more than three years' teaching experience 49 15.3 
Had no undergraduate reading course 31 9.7 
Does not teach reading 13 
Marked questionnaire incorrectly 12 
apercentage based on 320 questionnaires returned. 
Since one third of the questionnaires returned were not 
usable, it seems admissible to make an inference regarding 
those that were not returned. It is possible that a substan­
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tial proportion of the 358 teachers who did not respond failed 
to do so because they recognized that they did not qualify to 
contribute to the study. 
Treatment of Data 
For each item of the questionnaire sheets were pre­
pared for recording the six categories of value responses and 
the additional comments. Questionnaires were sorted as to 
the grade level being taught by the respondent. The respon­
ses of primary teachers and teachers of grades 4 - 8 were 
recorded separately. Therefore each secti~n of the ques­
tionnaire was analyzed with reference to primary teachers, 
upper grade teachers and finally all teachers combined. The 
last category included responses from kindergarten teachers, 
teachers of special classes and those respondents who did 
not designate their area or level of teaching. Percentages 
representing degrees of benefit received were calculated for 
each topic on the questionnaire and tables were prepared for 
recording these findings. ~he comments pertaining to each 
section were studied. The numerical data were then 1nter­
preted in the light of pertinent comments in order to rea­
l1ze the objectives of this study. 
.... ~:' 
CHAPTER IV 
INTERPRETATION OF DATA 
Introduction 
It was the purpose of this study to determine those 
aspects of the content and organization of a pre-service 
teaching of reading course that were found to be most bene­
ficial to a teacher in her first years of teaching. The 
teachers comprising the population of the study would need 
to have had (1) at least one undergraduate course in the 
teaching of reading and (2) between one half and three years 
teaching experience. Superintendents of public and private 
schools of six midwestern cities complied with the request 
to distribute questionnaires to the inexperienced teachers in 
their schools. Of the 677 questionnaires distributed 320 
(47.3%) were returned., of which 105 (32.8%) were not usable 
since the respondents did not possess the characteristics of 
the desired population. Of the total sent out, 215 (31.9%) 
were returned and usable. 
Background of Respondents 
Table 2 shows the distribution of types of under­
graduate institutions attended py respondents. Considerable 
,variety 1s evident. The largest number attended a public 
iunivers1ty with an enrollment over 2,000 and only a few less 
23 
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TABLE 2 
EDUCATIONAL BACKGROUND OF RESPONDENTS 
Type of Institution Enrollemnt N ~~fit 
Public university over 2,000 53 24.7 
Private liberal arts college 500-2,000 46 21.3 
Private university 







Public teachers college over 2,000 8 3.7 
Public liberal arts college over 2,000 6 2.8 
Public liberal arts college 500-2,000 4 1.9 
Private liberal arts college over 2,000 3 1.4 
Public teachers college 500-2,000 3 1.4 
Public university 500-2,000 3 1.4 
Private teachers college under 500 2 .9 
Public teachers college under 500 2 .9 
Attended two or more undergraduate 
institutions - ­ 14 6.5 
No response - - 36 16.7 
attended a private liberal arts college with enrollment 
between 500 and 2,000. Without reference to Size, univer­
sities were attended by just three more teachers than attended 
a liberal arts college--76 and 73 respectively-~and the 
smallest number of respondents received their education at a 
teachers college. 
Some variety is also apparent in the types of course 
preparation received by the subjects of this study as illus­
trated in Table 3. Thirty-six per cent of the primary teachers 
and 23.5" of the teachers of grades 4 - 8 had one course only I 
namely the teaching of reading. 
Approximately one fifth of both groups attended a 
language arts course only. Language arts courses typically 
.cover teaching of reading in less than half of the time 
i 
• • • • 
• • • • • • • • • • • • 
• • • • • • • • • • 
• • • • • • • • • • • • 
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TABLE 3 
UNDERGRADUATE COLLEGE COURSES PERTAINING TO THE TEACHING OF READING 
.t \. ~ 
'''' 
• 4 • ~ .. 
,.... ATTENDED BY TEACHERS IN THE STUDY• 1 
Present Teaching Assignment 
Grades Grades Kinder- UndeSi%­speciala 
Type of Course 1-3 4-8 garten nated 
(N=214) (N=81) (N=6) (~1=7  ) (N=6) 
No.' g~lit  No. pert No. No. Per cen ~~fit  cent No.1 E~fi·t 
Language arts only 21 18.4 17 21.0 2 33.3 1 14.3 
Teaching of Reading only 41 36.0 19 23.5 2 28.6 1 16.7 4 57.1 
Informal Class only 2 1.7 3 3.7 
All three of the above 3 2.6 3 3.7 •• ·. • • • • • • ·. 
f\)Reading and Language 35 30.7 23 27.2 5 71.4 3 50.0 1 14.3 
Reading, Informal Class 2 1.7 1 1.2 .. U1 
Language Arts, Children's Literature 2 1.7 2 2.5 
Reading, Language Arts, Remedial Reading 3 3.7 1 14.3 
Reading, Reading Difficulties 1 .9 3 3.7 
Reading, Language Art~  Audio-Visual Aids 2 1.7 1 1.2 . ..· ·. •• •• • •
Curriculum 1 .9 
Serninar (all subjects included) 1 .9 
Seminar, Language Arts 1 .9 
Language Arts, Language Development 1 .9 • • ·. • • • • • • •• • • • • 
Reading, Children's Literature 1 .9 • • • • • • • • • • • • •• • • 
Reading, Language Arts, Clinic' 1 1.2 
Language Arts, Remedial Reading, 
Children's Literature 1 1.2 
Informal Class, Phonetics 1 1.2 
Language Arts, Tutoring 1 1.2 
Language Arts, Library Science • • • • 2 2.5 • • •• •• • • •• • • 
aTeachers of deaf, trainable groups, ungraded school.
 








given to the course. If this is true, it seems that this 
substantial percentage of respondents received an insuffi­
cient allotment of time in the area of reading.1 Organiza­
tion, coverage and technique used in the college teaching 
preparation course would however ultimately determine ade­
quacy. 
A large proportion of primary teachers (85.1%) was 
prepared by a language arts course, reading course or a 
combination of both, while 71.7% of upper grade teachers 
were so prepared. Five out of the seven kindergarten teach­
ers also attended both reading and language arts courses. 
The remaining portion of each group attended courses or 
combinations of courses with a variety of names indicating 
both diverse content and structure. This diverse educational 
background should contribute to an adequately varied sample 
response in Part III of the questionnaire which deals with 
the content and organization of the college course. The 
variety also seems to be a healthy sign of vitality" and 
experimentation in the field of teacher education. 
Course Content 
The information in the remainder of this chapter is 
based upon the responses of teachers concerning the various 
aspects of the pre-service teaching of reading course. The 
insights gleaned from the section for additional comments 
were utilized to more adequately interpret the statistical 
data. 
lDurkin, Vistas in Reading, XI, Part I, p. 292. 






Table 4 shows the percent of responses in the six 
"benefit categories" with regard to the four general areas 
of philosophy, psychology, physiology and curriculum. All 
but l~~ of responding primary teachers did receive some 
philosophy of teaching of reading. The largest proportion 
(43.9%) indicated that it was found moderately beneficial. 
In Chapter 1I2 emphasis was noted on the need to vitalize 
theory through practice. Perhaps philosophy of reading 
needs to be inductively developed with students. The for­
mulation of principles of action would seem essential, but 
were considered somewhat less so by respondents. Perhaps 
in the turmoil of the first two years of teaching the phil ­
osophical basis of action is temporarily obscured. 
Significantly more primary teachers than upper grade 
teachers (59.6% to 45.6~~) consider an understanding of the 
curriculum of high value. Little difference is apparent 
between primary and upper grade teachers with regard to the 
psychology of reading but ~ relatively high proportion (13.5%) 
of upper grade teachers considered coverage of the physiology 
of reading to be of little or no benefit. 
The third section of Table 4 represents the combined 
totals and percentages of all the primary and upper grade 
teachers as well as the responses received from seven 
kindergarten teachers, six teachers of special classes and 
seven teachers who did not indicate the grade level they 
were teaching. These combined totals indicate that most 
2Supra, p. 11, 12. 
• • • • 
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TABLE 4 
;. ~"\  . DISTRIBUTION OF RESPONSES CONCERNING 
GENERAL ASPECTS OF THE COURSE 
Topics covered in course ITOPiCS not covered in course 
NRg 
la 2b 3c Ad Be cf 
Topic 




teaching of reading 24 21.0 50 43.9 19 16.7 7 6.1 8 7.0 6 5.3 
understanding reading 
curriculum 47 41.2 38 33.3 5 4.4 21 18.4 2 1.7 1 .9 N·. ·. coPsychology 
of reading 39 34.2 35 30.7 4 3.5 19 16.7 14 12.3 3 2.6 
Physiology 
of reading 44 38.6 43 37.7 3 2.6 14 12.3 7 6.1 1 .9 2 1.7 
Upper Grade Teachers 
t I 
Philosophy underlying 
teaching of reading I 19 23.4 140 49.4 I 9 11.1 I 3 3.7 , 8 9.9 I 1 1.2 I 1 1.2 
Understanding 
reading curriculum 27 33.3 128 34.6 I 10 12.3 110 12.3 I 4 4.9 I 2 2.5 • •I •• 
Psychology 
of reading 30 29.7 I 6 7.4 I 10 12.3 I 6 7.4 14 4.9 1 1 1.237.0 124
Physiology 
of reading 32 39.5 26 32.1 I 7 8.6 I 11 13.6 I 1 1.2 14 4.9 I •• 
JIII~  .' 
r 
~ 
.~ .~  ..
,,' ,;,.-:. ~: t. 
TABLE 4 - (Continued) 
Topics covered in course 
la 2b 3c 
Topics 
Ad 
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47.0 30 13.9 
34.9 15 7.0 
29.3 12 5.6 




































~1oderately  beneficial. 
CLittle or no benefit. 
dcon~idered  very beneficial. 
eConsidered moderately beneficial. 








new teachers have received training in all four areas 
mentioned under General Aspects. \~11e philosophy of read­
ing was rated moderately beneficial by the largest percen­
tage, curriculum, psychology and physiology of reading were 
rated rather uniformly. All of these three areas were con­
sidered very beneficial by approximately 52% of the respon­
dents and moderately beneficial by approximately 35%. This 
is arrived at by combining the percentages of columns 1 and 
A, since both indicate a recognition of high value, and 
columns 2 and B, since both indicate moderate benefit was 
or would have been realized. 
One comment attached to this section of the question­
naire indicated that the respondent felt need for more under­
standing of the psychology of reading and child development. 
Skills 
Word attack.--Table 5 shows the sma~ary of responses 
concerning word attack skills. Primary teachers rated highly 
the benefit they realized from training in these skillst 
phonetic analysis received ~nly 4.5% rej~ction (considering 
column 31 included and not beneficial, plus column C: not 
included hut not considered beneficial.) However, 13.5% of 
the upper grade teachers considered these of little or no 
value. Perhaps the presentation of phonics should be geared 
toward upper grade needs, making apparent the usefulness of 
this knowledge for all teachers. 
vfuile the upper grade teachers also expressed that 
~nefits were derived from training in word attack Skills, 
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DIsrrRIBu'rI01~ OF REtiPONSES CONCERl'iING 
~lORD  ATTACK SKILLS 
Topic 
Topics covered in course 
2b 
I 
la I 3c -
! Topics 
Ad 
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Upper Grade Teachers 
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21.0 10 12.3 119 
25.9 9 11.1 117 
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Contextual clues 107 49.8 50 23.3 15 7.0 35 16.3 6 2.8 1 .5 1 .5 
































CLittle of no benefit. 
dConsidered very beneficial. 
eConsidered moderately beneficial. 








there was somewhat less emphasis than among the pr~ary 
teachers except as regards dictionary skills. 
Contextual clues are considered very beneficial by 64% 
of all pr~ary teachers and 67.9% of upper grade teachers 
while structural analysis is highly valued by 63.1% of the 
pr~ary teachers and 60.5% of upper grade teachers. 
Training in dictionary skills as a means of word attack 
was considered very valuable by over half of the upper grade 
teachers (54.5%) and 43.0% of the primary teachers. In this 
area there seemed to be less appreciation by the upper grade 
teacher than expected since they are confronted with the 
greater emphasis in dictionary skills. 
In the space allowed for comments on the last page of 
the questionnaire, three pr~ary teachers and three upper 
grade teachers re-emphasized the benefit derived from pre-
service training in phonetic presentation. 
It is interesting to note in Austin's study that pr1­
mary reading techniques were allegedly stressed in college 
courses--even admittedly t~ the possible detr~ent of 
advanced reading Skills.3 Yet later in the report it is 
stated that first on the list of common deficiencies noted 
in student teachers by college supervisors and cooperating 
teachers waSa an understanding of phonetic principles.4 ' 
Oral and silent reading.--Tables 6 and 7 show the 









DISTRIBUTION OF RESPONSES CONCERNING 
ORAL READING 
J ~ -r 
---------------------------------_....,----------------------------------------------­
Topics covered 1n course Topics not covered in course 
NRg 
la 2b 3c Ad Be Cf 
Topic 




Purposes (evaluative 45 39.5 34 29.8 5 4.4 21 18.4 8 7.0 1 .9 ..tool, etc.) 
Methods of conduct- w 
ing class 33 28.9 21 18.4 13 11.4 38 33.3 6 5.3 2 1.7 1 .9 w 
Forms of oral 
.~"  ~:''''  .... ~ 
reading 29 25.4 30 26.3 4 3.5 35 30.7 13 11.4 2 1.7 1 .9 
Time 
allotment 27 23.7 29 25.4 16 14.0 24 21.0 10 8.8 8 7.0 .. 
--------..-.~  
Upper Grade Teachers 
Purposes (evaluative I 
tool, etc.) 27 33.3 I32 39.51 6 7.4 112 14.8 I 3 3.7 I 1 1.2 I •• 
Methods of conduct­
ing class 119 23.5 I 22 27.2 I 8 9.9 I 23 28.4 I 8 9.9 I 1 1.2 • • I •• 
Forms of oral 
reading I 23 28.4 I 25 30.9 I 9 11.1 I 19 23.5 I 3 3.7 I 2 2.5 • •I •• 
Time 
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TABLE 6 - (Continued) 
-,--------------_._-----~-
Topics covered in course Topics not covered in course 
NRg 
la 2b 3 C Ad Be cf 
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allotment 46 21.4 58 27.0 33 15.3 43 20.0 22 10.2 12 5.6 1 .5 
- .... -. 
aVery beneficial. 
bModerately beneficial. 
CLittle or no benefit. 
dConsidered very beneficial. 
eConsidered moderately beneficial. 
fConsidered of little or no benefit. 
gNo response. 
, t ~ *.' 
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DISTRIBUTION OF RESPONSES CONCERNING 
,... ~ . '" .. , : '.'J:' SILENT READING 
_. ..... --- II - - I - ­Topics covered in course I Topics not covered in course _ .....-~.~ , NRg 
la 2b 3c Ad Be Cf 
ITopic 
at 0/ c/.. of oj c·/N /0 N 10 N /0 N ,0 N 10 N iO l~  %I 
Primary Teachers 
Understanding the 
process 48 42.1 I 24 21.0 3 2.6 27 23.7 9 7.9 2 1.7 1 .9 
Time allotment 21 18.4 36 I 13.2 25 21.9 7 6.1 8 7.0 2 1.731.6 15 
Speed of reading 18 15.8 35 30.7 10 8.8 25 21.9 19 16.7 6 5.3 1 .9 w 
U1 
Upper Grade Teachers 
Understanding the 
process 30 37.0 15 18.5 9 11.1 21 25.9 5 6.2 1 1.2 
Time allotment 17 21.0 19 23.5 9 11.1 18 22.2 12 14.8 6 7.3 .. 
Speed of reading 16 19.7 18 22.2 13 16.0 22 27.2 10 12.3 1 1.2 1 1.2 
Total Group 
Understanding the 
process 85 39.5 I43 20.0 16 7.4 52 24.2 14 6.5 4 1.9 1 .5 
Time allotment 39 18.1 61 28.4 28 13.0 48 22.3 23 10.7 14 6.5 2 .9 
Speed of reading 38 17.7 59 27.4 27 12.6 51 23.7 31 14.4 7 3.3 2 .9 
aVery l~neficial.  dConsidered very beneficial. 
~1oderately  beneficial. eConsidered moderately beneficial. 









numbers and percentages of returns concerning oral and silent 
reading. There is apparently less preparation given future 
teachers in the categories listed under oral and silent 
reading judging from the increased percentages in columns 
A, B, and C which indicate that the material was not covered 
in the course. Responses of upper grade teachers indicated 
somewhat more preparation in these areas than the primary 
teachers. 
The area in which primary teachers especially realized 
much benefit was purposes and methods of conducting the oral 
reading class. Although neither of the studies cited in 
Chapter lIS regarding in-service needs listed oral reading, 
yet it seems to be a valuable inclusion in the pre-service 
course. 
Training in presenting the forms of oral reading was 
only of relative value and time allotment received the 
smallest emphasis. Regarding silent reading, time allotment 
seems to need but a minimum of stress and speed of reading 
was not considered of benef~t by a~ost one fifth of the 
upper grade teachers. 
Speed and flexibility, as qualities of mature readers, 
are emphasized in junior high and high school reading. Per­
haps the importance of this aspect of reading skill should be 
stressed in the training of middle and upper grade teachers 
to assure their awareness of its relationship to efficient 
reading. 
5supra , p. 13,14 • 





/Comprehension .and study skills.--Table 8 shows the tab­
ulated results ,concerning comprehension skills. Definite 
lack of need or benefit was expressed by primary teachers in 
the three areas of specific skills (skimming, research pro­
cedures, etc.), 'study Skills, and organizational skills. On 
the questionnaire organizational skills were indicated to 
include outlining and identifying sequence. Training in the 
teaching of these specific skills was rated as of little or 
no benefit by 15.8% of the responding primary teachers. 
\ihile 5.3% had not had training in organizational skills and 
thought little benefit would have been derived, 10.5% had 
received, such training and found it of little or no benefit. 
Generally training in presenting comprehension skills was 
found of less benefit to the new primary teacher than word 
study skills. 
¥fuile it 1s perfectly understandable that advanced 
research and study skills would not be of benefit to the 
primary teacher, organizational skills including recog­
nition of sequence and interpretive skills seem essential 
even to the teacher of beginning reading. Certain questions 
arise at this point: Have primary teachers been made aware 
of the essential importance of certain refined reading compre­
hension Skills? Has an over-emphasis on word attack created 
an imbalanced view of its relationship to the reading act? 
Has training in interpretive skills been geared mainly toward 
upper grade teachers, and therefore not seemed pertinent to 
the primary teacher? 
... ·'l~ 
•• • • 
TABLE 8 
~. 
DISTRIBUTION OF RESPONSES CONCERNING COMPREHENSION 
AND READING STUDY SKILLS 
-
Topics covered in course Topics not covered in course 
NRg 
la 2b 3c Ad Be cf 
,.-.........,., .. '. ..
Topic ..­
of 0/ 0/ (;.1N /0 N ;0 N /0 N % 1'1 /0 N % N % 
Primary Teachers 
General comprehension 
skills 54 47 .4127 23.7 4 3.5 17 14.9 9 7.9 3 2.6 •• • • wOrganizational skills 18 15.8 40 35.1 12 10.5 17 14.9 20 17.5 6 5.3 1 .9 co 
Interpretive skills 28 24.6 33 28.9 10 8.8 21 18.4 15 13.2 7 6.1 • • • • 
, " Specific skills 18 15.8 34 29.8 13 11.4 21 18.4 19 16.7 8 7.0 1 .9 
Skills for reading in 
the subject fields 13 11.4 I 30 26.3 14 12.3 27 23.7 21 18.4 6 5.3 3 2.6 
Upper Grade Teachers 
General comprehension 
skills 37 45.7117 21.0 6 7.4 20 24.7 • • •• • • • • 1 1.2 
Organizational skills 22 27.2 24 29.6 7 8.6 21 25.9 5 6.2 1 1.2 1 1.2 
Interpretive skills 23 28.4 22 27.2 7 8.6 26 32.1 3 3.7 •• • • • • •• 
Specific skills 23 28.4 18 22.2 11 13.6 24 29.6 4 4.9 •• • • 1 1.2 
Skills for reading in 
the subject fields 23 28.4 18 22.2 5 6.2 24 29.6 9 11.1 2 2.5 
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TABLE 8 - (Continued) 





3c i\d Be Cf 
Topic 




47 ~9148  
\.0
sian Skills 103 22.31 11 55.1 38 17.7 11 5.1 3 1.4 1 .5 W 
Organizational 
skills 44 20.5 70 32.6 22 10.2 40 . 18.6 29 13.5 8 3.7 2 .9 
Interpretive 
skills 58 27.0 59 27.4 20 9.3 51 23.7 20 9.3 7 3.3 .. 
Specific skills 50 23.3 54 25.1 28 13.0 48 22.3 24 11.2 9 4.2 2 .9 
Skills for reading 
in subject fields 41 19.1 54 25.1 21 9.8 55 25.6 32 14.9 8 3.7 4 1.9 
aVery beneficial. dConsidered very beneficial.
 
l1-1oderate.ly beneficial. eConsidered moderately beneficial.
 











The section o~ Table 8 representing the replies of 
upper grade teachers shows significantly greater percentages 
for specific skills and skills for reading in the subject 
fields in the columns 1 and A--those indicating maximum 
benefit derived. 
Consonant with the statement in Austinls study 6 re­
garding the de-emphasis on advanced canprehension skills, 
approximately one-third of the upper grade teachers recorded 
that these areas were not covered (or not covered suffi ­
ciently) in their pre-service course. 
The questionnaire allowed space for additional comments 
in this area of comprehension and reading study skills. One 
teacher said she would like to J<now what would be the ex­
pected achievement of the average child by the end of the 
term. This could be the expression of the insecurity of 
anyone new in a field who desires a stipulated goal to work 
for. It may, on the other hand, belie an overly structured 
attitude toward education. Again, it may reflect upon cur­
riculum study discussed with relation to the first section 
of the questionnaire. Perhaps greater attention to curricu­
lum study would give a more adequate background and therefore, 
more self confidence, to the beginning teacher. 
Other respondents stated they would have found very 
beneficial training in the follo~lingl (1) organizing units 
of work, (2) remedial reading, (3) reading readiness. 




Individual differences and lesson planning.--Table 9 
illustrates the value placed on the areas of individual d1f­
ferences and lesson planning. Over 50% of primary teachers 
either received much benefit or felt they would have benefited 
greatly from instruction in the approaches to be used with 
the various ability groups. vfuen one compares percentages 
with the upper grade teachers it becomes apparent that fewer 
teachers of this group have received training in providing for 
the various ability groups. They do however express a recog­
nition of the need for such training. Comments on the back 
of the questionnaire re-emphasize that new teachers feel 1n­
adequately prepared in this respect. Eight respondents ex­
pressed the desire to have had training in the criteria and 
technique of grouping. 
Austin's study reports that adjusting to individual 
differences is strongly emphasized by college instructors in 
their teaching of reading courses.7 Yet ability to group 
and adjust instruction to individual children was also one 
of the major deficiencies noted in student teachers. 8 Could 
the college instruction have been ineffective because of 
lack of actual practice? Or was the insecurity in this area 
due to the fact that during the college reading course, no 
firm convictions about grouping were formulated, with bases 










DISTRIBu~ION  OF RESPONSES CONCERNING INDIVIDUAL 
DIFFERENCES l~~D  LESSON PLM~NING 
Topics covered in course Topics not covered in course 
la 2b 3c Ad Be Cf 
Topic 
e~  el 01' r.:.1/ c- It~  /0 N /0 N /0 N 5'~  N /0 N ,1'0 
Primary Teachers 
Providing for the 
gifted 38 33.3 24 21.0 6 5.3 36 31.6 7 6.1 2 1.7 
Providing for the 
mentally slo'tv 30 26.3 26 22.8 7 6.1 43 37.7 6 5.3 1 .9 
Providing for the 
retarded reader 23 20.2 13 11.4 13 11.4 48 42.1 10 8.8 5 4.4 
Planning vleekly lesson 47 41.2 16 14.0 11 9.6 28 24.6 7 6.1 5 4.4 
Planning daily lesson 56 49.1 18 15.8 8 7.0 25 21.9 5 4.4 2 1.7 
. .. ­
Upper Grade Teachers 
,I . 
Providing for the 
gifted 118 22.2 I 18 22.2 I 8 9.9 I 32 39.5 I 4 4.9 I 1 1.2 
Providing for the 
mentally slow 113 16.0 118 22.2 112 14.8 I 34 42.0 I 2 2.5 I 2 2.5 
Providing for the 
retarded reader 12 14.8 14 17.3 10 12.3 39 48.1 3 3.7 1 1.2 
Planning t~reeYJ.y  lesson 29 35.8 16 19.7 7 8.6 21 25.9 7 8.6 1 1.2 
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TABLE 9 - (Continued) 
. _... ' .... . . 
....................~...,<.,,~
. -..- . 
Topics covered in course Topics not covered in course 
NRg 
la 2b 3c Ad Be Cf 
Topic 
(./ 0-' e/ c-I c,/N ~6 N % l~  /0 N 70 ~j  10 l~  /? N 10 
~  
Total Group 
•.. _:vA. • W.I!lIocr_ 
Providing for the 
~gi.fted 62 28.8 45 20.9 17 7.9 73 34.0 13 6.0 3 1.4 2 .9 w 
Providing for the 
mentally 510v1 50 23.3 47 21.9 20 9.3 84 39.1 9 4.2 3 1.4 2 .9 
Providing for the 
retarded reader 42 19.5 31 14.4 25 11.6 91 42.3 14 6.5 7 3.3 5 2.3 
Planning "leekly 
lesson 84 39.1 36 16.7 20 9.3 54 25.1 15 7.0 6 2.8 •• .. 
Planning daily lesson 99 46.0 35 16.3 17 7.9 47 21.9 12 5.6 4 1.9 1 .5 
aVery beneficial. dConsidered very beneficial. 
~1oderately  beneficial. eConsidered moderately beneficial. 










Experience in planning lessons was considered very 
beneficial by a substantial proportion of respondents. 
However, over one fourth of the total group reportedly had no, 
or inadequate preparation in this area. Three teachers ap­
pended comments re-asserting the benefit derived from instruc­
tion 'in lesson planning. One respondent however commented 
that she felt that making lesson plans that would not be used 
was not at all beneficial. 
Preparation and use of materials.--Table 10 records 
findings concerning teaching materials. A definite empha­
sis appears in the category of motivational techniques and 
mater.1als. Three teachers added comments indicating that 
they would have appreciated acquaintance with appropriate 
games and activities. Acquaintance with a variety of teach­
ing materials particularly manuals was found beneficial by 
new teachers. Four commented specifically to this effect. 
Three respondents mentioned in their final comments that 
they would have appreciated training in the use of the SRA 
Reading Laboratory, specia~ programs, Flash X and the Con­
trolled Reader. 
An appreciation of the value of audio-visual aids 
is indicated in that 59.l~~ of the teachers found this train­
1ng very beneficial or considered that it would have been 
very beneficial. 
Lesser emphasis was placed upon training in the use of 
evaluative devices such as achievement tests and diagnostic 








t'"' .,... "'.. DISTRIBUTION OF RESPONSES CONCERNING PREPARATION 
Al.'lD USE OF Iv1.t1.TERIAlS 
Topic 
Topics covered in 
2bla 
N 7~ N 0/,0 
course 
3 c 
N c'!. I-::J 
Topics 
Ad 
N c· 1/(> 
not covered in course 
IBe Cf 




Diagnostic tests 21 
Achievement tests 20 
Record keeping 12 
1"1otivational techniq:ues 43 
l"lanuals 53 
t'lorkbooks 42 






























































































Upper Grade Teachers 
Diagnostic tests 20 
Achievement tests 18 
Record keeping 14 
Xvlotivational techniques 22 
l1anua1s 27 
vJorkbooks 16 






























































































~~  ... 
r 
'­
~ .... ' 
'"I ••; t,•••. 
~~.. ~. • .·of t ~ ,,' •••f 
-' ;.~.", ., ':' 
TABLE 10 - (Continued) 
Topic -
Topics covered in course 
la 2b 3c 
N % N % N % 
Topics not covered in course 
Ad Be Cf 




Diagnostic tests 45 
Achievement tests 42 
































































































~  en 
aVery beneficial. 
bModerately beneficial. 
CLittle or no benefit. 
dConsidered very beneficial. 
eConsidered moderately beneficial. 
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47 
This may imply a lack of appreciation of the diagnostic aspect 
of teaching. In order for progressive learning to take place 
it is necessary to determine and record present level of a 
achievement, and also weaknesses. Perhaps this understanding 
of the effect of testing and record keeping upon teaching 
needs to be emphasized in pre-service courses. 
This de-emphasis on diagnostic tools and record keeping 
may be due to other considerations. Perhaps, relative to the 
time spent upon actual teaching, diagnosing is seen to be of 
minor importance. Also, since tests, testing and record keep­
ing are somewhat peculiar to a school system perhaps what was 
covered in the college course may not have seemed applicable 
to the new teacher's present situation. 
One respondent expressed her dismay at the unexpected 
a~ount of secretarial work involved in being a teacher. She 
felt she should have been prepared--at least for the shock 
of it. 
Organization of the College Course 
Method of presentation 
Concerning the organization of the college class itself 
the following emphases are evident from a study of Table 11. 
The lecture method was considered to be very beneficial by 
less than one-fifth of all the respondents and of little or 
no benefit by over one-third. Perhaps a more informative 
analysis of this item would have been made possible if 
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TABLE 11 
~-:- . . ~ ,,'. 
~. • : w:,. t .... '!. I DISTRIBUTION OF RESPONSES CONCEro~ING THE METHOD OF PRESENTATION 
IN THE PRE-SERVICE TEACHING OF READING PROGRAM 
Included in college course Not included in course 
NRg 
!v1ethod of la 2b 3c Ad Be Cf 
0/ c·l 0/ {J ofPresentation N I~ N /Q N 10 t~  70 N 1<:> l~  1~  l'l % 
Primary Teachers 
1Lecture method 24 21.0 43 37.7 38 33.3 2 1.7 4 3.5 3 2.6 
Seminar discussion 48 42.i 28 24.6 5 4.4 19 16.7 6 5.3 4 3.5 4 3.5 
Demonstration by cOl- ~  
lege instructor 35 30.7 25 21.9 13 11.4 22 19.3 10 8.8 8 7.0 1 .9 
co 
Demonstration with 
children 53 46.5 8 7.0 45 39.5 3 2.6 3 2.6 2 1.7 
Observation in actual 
school situation 83 72.8 5 4.4 21 18.4 2 1.7 2 1.7 1 .9 
Demonstration by stu­
dents: ~"lith  fellow 
college students 18 15.8 14 12.3 31 27.2 6 5.3 17 14.9 23 20.2 5 4.4 
: ~'Ji  th children 32 28.1 14 12.3 5 4.4 29 25.4 12 10.5 20 17.5 2 1.7 
Class discussion 43 37.7 37 32.5 10 8.8 8 7·.0 7 6.1 8 7.0 1 .9 
Visiting instructor 
from content field 34 29.8 34 29.8 4 3.5 22 19.3 14 12.3 2 1.7 4 3.5 
Use of various educcr 
tional media 36 31.6 32 28.1 3 2.6 28 24.6 9 7.9 2 1.7 4 3.5 
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,.. TABLE 11 - (Continued)".:'.:\.' .• 
... : Ii" 
~" f. : ...~ 
Included in college course Not included in course 
NRg 
l\tlethod of la 2b 3c Ad Be Cf 
C'I cl c/ 0 1 otPresentation N /0 l~ % N 10. N IQ N % l~ 70 N ,0 
Upper Grade Teachers 
Lecture method 12 14.8 29 35.8 22 27.2 2 2.5 7 8.6 5 6.2 4 4.9 
Seminar discussion 22 27.2 15 18.5 6 7.4 26 32.1 7 8.6 2 2.5 3 3.7 
Dernonstration by col: ­
lege instructor 15 18.5 22 27.2 9 11.1 19 23.5 10 12.3 4 4.9 2 2.5 
Demonstration with ~  
children 29 35.8 6 7.4 1 1.2 37 45.7 5 6.2 1 1.2 2 2.5 \0 
Observation in actual 
school situation 40 49.4 14 17.3 24 29.6 1 1.2 2 2.5 
Demonstration by stu­
dents: With fellow 
college students 17 21.0 18 22.2 14 17.3 10 12.3 6 7.4 13 16.0 3 3.7 
: '\~li  th children 25 30.9 8 9.9 7 8.6 15 18.5 18 22.2 5 6.2 3 3.7 
Class diSCtlSsion 24 29.6 22 27.2 7 8.6 13 16.0 9 11.1 1 1.2 5 6.2 
Visiting instructor 
from content field 24 29.6 15 18.5 6 7.4 18 22.2 11 13.6 3 3.7 4 4.9 
Use of various educa­
tional media 21 25.9 18 22.2 2 2.5 26 32.1 9 11.1 2 2.5 3 3.7 
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TABLE 11 - (Continued) 
... • i • • ,\ . '." '~ ••~>.,  ~.:  ~.:,~.  :.:~.'1. 
,: .. ;.1. :. ~ .;'". ~ ".'. f.: .. :" , " 
Included in college course Not included in course 
r-1ethod of NRg 
la 2b 3c Ad Be Cf 
Presentation 
N % N % N %1 N 0'/0 N % N % N % 
Total Group 
Lecture method 39 18.1 I 82 38.1 64 29.8 2 .9 9 4.2 10 4.7 9 4.2 
Seminar discussion ,77 35.8 47 21.9 12 5.6 48 22.3 16 7.4 6 2.8 9 4.2 
Demonstration by col 
lege instructor 55 25·9 50 23.3 27 12.6 44 20.5 23 10.7 12 5.6 4 1.9 
Demonstration with 
children 90 41.9 15 7.0 1 .6 91 42.3 9 4.2 5 2.3 4 1.9 o 
U'l 
Observation in actual 
school situation ~35  62.8 19 8.8 52 24.2 3 1.4 3 1.4 3 1.4 
Demonstration by stu­
dents: With fellow 
I 8college students 38 17.7 35 16.3 50 23.3 16 7.4 26 12.1 42 19.5 3.7 
:'ilith children 61 28.4 25 11.6 13 6.1 48 22.3 35 16.3 28 13.0 2.3I 5 
Class discussion 77 35.8' 64 29.8 17 7.9 24 11.2 17 7.9 10 4.7 6 2.8 
Visiting instructor 
from content field 63 29.3 54 25.1 12 5.6 45 20.9 26 12.1 6 2.8 9 4.2 
Use of various e du­
cational media 66 30.7 54 25.1 6 2.8 58 27.0 20 9.3 4 1.9 7 3.3 
Use of TV and films 37 17.2 56 26.0 12 5.6 55 25.6 41 19.1 9 4.2 5 2.3 
avery beneficial. dConsidered very beneficial. 
bModerately beneficial. eConsidered moderately beneficial. 
CLittle or no benefit. fConsidered of little or no benefit. 
gNo response. 
.IIi'" 
,'~.  <:' ' 






on the rating scale. Combination lecture and demonstration 
classes by student or instructor for instance may have been 
more favored. The element of time and amount of material to 
cover would undoubtedly be points college instructors would 
suggest as justification for the lecture or lecture and 
demonstration methods. 
Demonstrations by the college instructor in the college 
classroom were reportedly found very beneficial by almost half 
of all respondents. Though not as commonly provided, lesson 
demonstrations by the instructor with elementary school 
children was considered to be very beneficial by 86% of the 
pr~ary teachers and by 81.5% of upper grade teachers. Very 
little benefit was reported to have accrued from student 
demonstrations, especially when these involved teaching 
fellow college students. 
upper grade teachers reflected less benefit having 
been derived from classroom demonstration by an instructor 
with school children and were slightly more in favor of 
demonstrations by fellow students than were the primary 
teachers. 
Class discussion was found beneficiai by many but the 
~p11cation was that this followed observation or was based 
on some concrete experience. Perhaps the sentiments of the 
12.~~ of respondents who rejected this method were expressed 
by an appended comment. It referred to class discussion as 
"a sharing of ignorance." Comrnents concerning seminar dis­




when accompanying student teaching or observation. 
Forty-eight per cent of the respondents were exposed to 
some use of films and T. V. in their pre-service course but 
only 17.2% considered it very beneficial. This may be due 
to the dearth of films that demonstrate reading techniques. 
Durkin suggests a further investigation into the production 
of films that would provide the student with observation of 
many diffe.rent situations. 9 In another respect, well 
planned films could provide an element not possible in 
classroom observation: an opportunity to view, criticize and 
evaluate a variety of solutions to a given problem. 
A comparison of these ratings of the methods used in 
the pre-service teaching of reading course--which are from 
the students' view point--with the conclusions of Austin's 
s~udy may prove interesting. 
what were the preferred methods of teaching reading 
instruction at the college level? ••No one single method 
of instruction stood out above the others. Faculty 
preference included both the lecture and teacher demon­
stration. Small group discussion and student demonstration 
were widely used but not as frequently as lectures and 
teacher demonstration. Seminar and case study techniques 
were clearly the least emphasized.10 
Of all the items on the entire quest~onnaire, observa­
tion in the classroom received the largest percentage of re~ 
sponses in the column representing "provided and found to be 
very beneficial. 1t In the space on the last page of the ques­
tionnaire provided for further comments the benefit derived 
9DUrkin, Vistas in Reading, XI, Part I, p. 193. 
lOAust1n, p. 110. 




from observation of .the teaching of reading was re-emphasized 
by 23 respondents. Nineteen of them added that discuss'ion 
with the teacher or college instructor following observation 
is ideal and invaluable. This is consonant with the emphasis 
apparent from the survey of literature of Chapter II.ll 
Other comments on this section of the questionna;re 
consisted of five suggestions for an opportunity for teach­
ing or tutoring by the student, one suggestion of a problem 
solving approach to teaching reading and two requests for 
new, practical and usable ideas and methods. 
Assignments 
Table 12 shows the returns regarding assignments given 
in the undergraduate teaching of reading course. According 
to both primary and upper grade teachers the most valuable 
type of assignment for the future teacher is observation of 
actual teaching. Most new teachers also place high value 
on the making of lesson plans during the teaching of reading 
course. Panel discussions and oral reports were rated rela­
t1vely beneficial. Ans\~r1ng questions from the text and 
reporting on current literature received negative emphasis. 
A definite lack of appreciation of educational research was 
apparent also in the comments7 one referred to library reading 
as Ita waste of time. 1I If, in fact, reading educational re­
search and professional books on education is beneficial, 
steps must be taken to make this apparent to the student. 
The making of research findings readable and applicable may 
llsupra, p. 15. 
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DISTRIBUTION OF RESPONSES CONCERNING 
ASSIGNMENTS IN COLLEGE COURSE 
I Included in college course Not included in course 
NRg 
Type of J la , 2b 3 c Ad Be Cf 




Making lesson plans 46 40.4 23 20.2 11 9.6 20 17.5 9 7.9 3 2.6 2 1.7 
~ 
Observations 60 52.6 18 15.8 4 3.5 25 21.9 4 3.5 1 .9 2 1.7 
Annotated bibliography 
of current readings 19 16.7 36 31.6 28 24.6 4 3.5 13 11.4 12 10.5 2 1.7 
Designing independent 
instructional work 32 28.1 25 21.9 5 4.4 31 27.2 15 13.2 5 4.4 1 .9 
Answering questions 
from text 5 4.4 10 8.8 46 40.4 4 3.5 9 7.9 39 34.2 1 .9 
Panel discussions 










TABLE 12 - (Continued) 
Type of 
Assignment 
Making lesson plans 
Observations 
Annotated bibliography 






or oral reports 
Included in college course Not included in course 
la 2b 3c Ad Be Cf 
N cl N % N % N % N % N %/0 
Upper Grade Teachers 
27 33.3 15 18.5 10 12.3 16 19.7 5 6.2 6 7.4 
36 44.4 17 21.0 2 2.5 20 24.7 4 4.9 •• • • 
13 16.0 23 28.4 16 19.7 11 13.6 7 8.6 10 12.3 
16 19.7 14 17.3 9 11.1 23 28.4 17 21.0 1 1.2 
5 6.2 20 24.7 29 35.8 2 2.5 3 3.7 21 25.9 
16 19.7 23 28.4 14 17.3 8 9.9 10 12.3 9 11.1 
NRg 
N % 
2 2.5 . 
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TABLE 12 - (Continued) 
I Included in college course Not included in course NRg 
Type of la 2b 3c Ad Be Cf 
i 
Assignment N % N %
I
IN % N N ;, N % N %t 7' 
Total Group 
Making lesson plans t 80 37.2 41 19.1 22 10.2 43 20.0 16 7.4 9 4.2 4 1.9 
U101)servatlons , 108 50.2 36 16.7 6 2.8 50 23.3 10 4.7 1 .5 4 1.9 0\ 
Annotated bibliograp~  
of current readings 37 17.2 63 29.3 50 23.3 15 7.0 21 9.8 25 11.6 4 1.9 
Designing independent 
instructional work 54 25.1 41 19.1 16 7.4 61 28.4 34 15.8 7 3.3 2 .9 
Answering questions 
from text 11 5.1 35 16.3 80 37.2 6 2.8 15 7.0 66 30.7 2 .9 
Panel discussions 
or oral reports 37 17.2 66 30.7 33 15.3 18 8.4 28 13.0 31 14.4 2 .9 
b 
aVery beneficial. dConsidered very beneficial. 
bModerately beneficial. eConsidered moderately beneficial. 
CLittle or no benefit. fConsidered of little or no benefit. 
gNo response. 





be a matter for further study. 
Designing independent instructional work was rated 
very beneficial by 53.5% and of moderate benefit by 34.9% 
of the total group of respondents. Comments reveal that a 
few primary teachers consider this to be an area in need of 
much greater emphasis. 
Tests 
Table 13 shows the percentages of responses regarding 
the type of test administered by the college instructor of 
the teaching of reading course. The combination objective 
and essay was rated as of most benefit to the future teacher. 
The objective test alone was rated as of little or no benefit 
by a third of the respondents. Several of the respondents 
did not mark items 1 and 2 (objective only and essay only) 
and rated just the combination item. Apparently no response 
on the first two items can generally be interpreted as re­
jection. 
College instructors probably value objective testing as 
a quic)( means of assessing +earning of a large and disparate 
body of knowledge. Apparently such an evaluation of cum­
mulative knowledge is not considered necessary to the student. 
It would be interesting to compare the responses on this sec­
tion of the questionnaire with actual evaluative practices of 
the respondent. Another 1nteres·t1ng investigation might 
be to determine various evaluation techniques specifically 
suited to various types of learning. 
It is apparent that open book tests and no tests are 
TABLE 13 
::: ) ".:. '.', . ':"\ ." .;' /:. ": ;:':",~ ~ '.;1." ~~''-,"',: .:"', ..' , DISTRIBUTION OF RESPONSES CONCERNING 
".: .. :" 
TYPE OF TEST GIVEN 
Included in college course Not included in course 
NRg 
Type of la 2b 3c Ad Be Cf 
Test N % N % N % ~~  % N % N % l~ cl,0 
Primary Teachers 
Objective 13 11.4 33 28.9 27 23.7 1 .9 4 3.5 16 14.0 20 17.5 
Essay 40 35.1 28 24.6 6 5.3 12 10.5 9 7.9 4 3.5 15 13.2 
U1Cornbinat1on of ob­
jective and essay 42 36.8 37 32.5 4 3.5 13 11.4 10 8.8 1 .9 7 6.1 
CD 
Open book test • • •• 9 7.9 24 21.0 7 6.1 15 13.2 42 36.8 17 14.9 
I~o  test 6 5.3 5 4.4 18 15.8 18 15.8 11 9.6 39 34.2 17 14.9 
Upper Grade Teachers 
Objective 11 13.6 23 28.4 14 17.3 1 1.2 9 11.1 9 11.1 14 17.3 
Essay 17 21.0 21 25.9 6 7.4 11 13.6 10 12.3 3 3.7 13 16.0 
Combination of ob­
jective and essay 33 40.7 15 18.5 6 7.4 11 13.6 7 8.6 2 2.5 7 8.6 
open book test 5 6.2 5 6.2 15 18.5 6 7.4 13 16.0 28 34.6 9 11.1 
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TABLE 13 - (Continued) 
Type of 
Test 
Included in college 
la 2b 
N % N % 
course 
3° 
N % N 
Not included in course 
Ad Be Cf 








jective and essay 


















28.4 45 20.9 
24.6 15 7.0 
25.6 11 5.1 
7.9 40 18.6 











































CLittle or no benefit. 
dConsidered very beneficial. 
eConsidered moderately beneficial 
fConsidered little or no benefit. 







not the policy in most teacher education programs, nor are 
they highly valued by the new teacher as conducive to their 
own proficiency in the teaching profession. 
Comments appended to this section were the most num­
erous. Ten respondents suggested the evaluation of a read­
ing lesson taught as the criterion of the teaching of reading 
course. One who felt several such observations by the in­
structor would be most desirable concluded "but this is 
hardly practical. 1I Other suggestions were: (1) comparison 
of t,,,,o authors' texts on the teaching of reading, (2 ) for­
mulation of a series of presentations in varying reading sit ­
uations and the performance of each, (3) self-evaluation of 
benefit derived from the course, and (4) take-home test. 
Grading 
Table 14 shows responses concerning grading. Totaling 
column 1 and 2 seems the most satisfactory way of examining 
teachers' evaluations of the basis for grades in their college 
reading course. It seems that assignments, student demon­
strat10ns and participation in class discussion are recog­
n1zed by new primary and upper grade teachers to have been 
adequate bases for grading. Test grades were seen as rela­
tively adequate and the deferring of grades until after 
student teaching was designated either as ~practical or 
not beneficial. 
Again it seems to be apparent that new teachers do not 
place a high value upon testing and grading as essential to 
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DISTRIBUTION OF RESPONSES CONCERNING 
BASIS FOR GRADING 
Basis for 
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Included in college course 
la 2b 3c 
-
N 0/ N Cr.1 N c//0 70 ,0 
Total Group 
44 20.5 88 40.9 27 12.6 
66 30.7 60 27.9 14 6.5 
59 27.4 69 32.1 19 8.8 
24 11.2 14 6.5 17 7.9 







Not included in course 
Ad Be . cf 
e/ N c l N %lO /0 
4.2 24 11.2 7 3.3 
11.6 21 9.8 11 5.1 
5.1 20 9.3 18 8.4 
15.8 31 14.4 65 30.2 











~loderately  beneficial, 
CLittle or no benefit. 
dConsidered very beneficial. 
eConsidered moderately beneficial. 
fConsidered little or no benefit. 
gNo response. 






students and educators, the paper and pencil test is 
apparently considered to be more valuable by educators than 
by students of education. 
Additional Co~~ents of Respondents 
A variety of suggestions and comments was made on the 
space provided at the end of the questionnaire. Six com­
mented favorable concerning the reading course and described 
it as interesting, informative and a good preparation for 
teaching. On the other hand 19 respondents mentioned the 
inadequacy of their course preparation for their future role 
as reading teachers. Twenty-four questionnaires contained 
comments emphasizing the need for actual experience while 
receiving theory in the teaching of reading. 
Four respondents advocated preparation for the specific 
grade level that the student is preparing to teach. Four 
comments were recorded to the effect that more than three 
hours should be devoted to the preparation of reading teachers. 
A desire for understa~ding of the training in creative 
teaching of reading was indicated by two respondents. 
, Three different comments indicated an awareness of a 
need to be prepared for the ~ of child to be taught. One 
expressed bew11derme~t when confronted with a classroom of 
children in a low socio-economic area. Lack of materials 
in the school itself as well as lack of readiness in the 
children produced frustration. Hopefull~ government aid to 
'poverty areas has eliminated the first deficit. 
" 
~.I 
...: '. ...~ ~ 
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The campus school was the topic of some discussion in 
the area provided for comments. It seemed to ~ appreciated 
for the experience it provided for observation of and par­
ticipation in experimental education. One praised the campus 
school for providing demonstration and practice in creative 
teaching. 
However, where .its purpose was to provide an ideal 
situation in which the student teacher can practice, the cam­
pus school seemed to be somewhat less valued. One teacher 
commented, tlForget the 15-\~ell-behaved-pupil-demonstration 
classroom. It's too unrealistic." 
Two respondents elaborated on their undergraduate 
course in the teaching of reading. One described her course 
as being a seminar type with 30 college students participating. 
Each student was assigned one supervising teacher and demon­
stration class. Two professors co-ordinated the program and 
conducted seminars throughout the year. The opportunity to 
see the class progress throughout an entire year was reportedly 
extremely beneficial. 
Another respondent was equally enthusiastic about her 
pre-service training. 
I had excellent preparation from Dr. N. at the University 
of N. Of most help was practice in setting up activities 
for a reading block of time (~of the quarter spent on 
this), and of determining proper methods best used with 
slo,~, advanced and average children. Instructional 
aids were demonstrated and well-covered. A thorouah 
evaluation of a basal reader was also very helpful. 
;;J 
The final exam was fair and well done. The assign­
ment was: Set up activities for a reading block of time. 
Choose your own time of year and nmnber of reading 
groups and grade level. 
65
 
I teach reading with confidence and I consider my . 
preparation excellent. 
P.S. We were very well-prepared for th~ final exam. 
Dr. N. made no attempt to trick us. This was a natural 
culmination of the quarter's study. 
No text was used •••Grading was based on whether or 
not Dr. N. felt we knew what we were doing well enough 
to conduct a class in reading. 
Summary 
In Chapter IVan analysis of the questionnaires con-· 
cerning the educational background of the subjects of this 
study was first presented. Each section of the questionnaire 
concerning the content and organization of the pre-service 
teaching of reading course was then discussed separately. 
With regard to the broad content areas, inclusion of 
philosophy of reading and an understanding of the curriculum 
were considered valuable by new teachers. Physiology and 
psychology of reading were found to be only relatively bene­
f1c1al. 
General skill areas found to be valuable to new teachers 
were word attack and general comprehension. The former was 
emphasized more by primary teachers and the more refined 
comprehension skills were specifically the concern of the 
upper grade teachers. 
Adequate preparation of teachers in these areas was 
evidenced. However, teaching of oral reading did not seem 
to be as adequately covered in college courses. 
Adequate preparation for meeting individual differences 
was an expressed and unmet need of the new teacher. Though 
iadm1ttedly this is a talent and a skill which develops 
66
 
throughout one's years of experience, yet more attention should 
be given to this matter in the pre-service teaching of reading 
course. 
Knowledge and use of motivational techniques were de­
finitely emphasized and a desire for greater familiarity with 
audio-visual aids was evidenced. Use of evaluative devices 
received lesser emphasise 
The most favored method of presentation of the teaching 
of reading course was demonstration by the instructor with 
school children. New teachers reportedly found observation 
in an actual classroom the most beneficial type of preparation 
for their own teaching experience. 
The lecture method and demonstration by fellow students 
were reportedly found to be the least beneficial methods of 
presentation. 
Percentages and comments both revealed a lack of in­
terest and/or profit found in current educational publications. 
New teachers preferred the combination objective and 
essay type test to any of the other three listed: objective 
or essay only and open book. The most adequate basis for 
grading according to students was the student demonstration 
of a lesson. 
In the discussion of Chapter IV comments made by -re­
spondents on specific sections of the questionnaire as well 
as general remarks were incorporated with the findings as 
revealed by numerical data. 
~~... . .: 
CI-IAPTER V 
SUMMARY AND CONCLUSIONS 
Introduction 
Current literature provides some pertinent facts 
and findings concerning necessary emphases in 
} 
pre-service 
teaching of reading courses. These articles by educators in 
the area of teacher preparation provide many valuable insights. 
It seemed that another valuable contribution to the body of 
knowledge in the area of preparing teachers of reading might 
be secured from recent graduates of teacher education pro­
grams who are presently putting their training into practice. 
The purpose of this study was to determine by ques­
t10nnaire the relative benefit derived from various aspects 
of the pre-service teaching of reading course. Two hundred 
fifteen elementary school t~achers in six midwestern cities 
who had not more than three years· experience were the sub­
jects for this study. They must have had at least one 
undergraduate course in the teaching of reading and must 
have been teaching reading in their present assignment. 
A questionnaire was constructed and distributed which 
specified the various aspects of a pre-service teaching of 
reading course. Part I sought information about years and 






respondents. Part II dealt with the content of the under­
graduate teaching of reading course and Part III with the 
method of qrganization utilized by the college instructor. 
Respondents were asked to rate each item of Parts II and III 
according to the relative benefit realized in their actual 
teaching experience. 
Findings 
As a result of this study the following conclusions 
can be drawn concerning the content of the pre-service 
teaching of reading course. 
General aspects of course 
1. understanding the reading curriculum is considered 
the most beneficial general aspect of the pre-service course. 
2. Philosophy underlying the teaching of reading is 
considered of only moderate value by most teachers. 
3. Physiology and psychology of reading are only 
relatively beneficial. 
Word attack skills 
1. Training in all areas of word attack skills, 
especially phonics, is highly valued. 
2. Dictionary skills are found beneficial by only a 
slightly larger proportion of the upper grade teachers than 
primary teachers. 
Oral and silent reading 
1. Much value is realized from knowledge of the pur­




2. No emphasis is noted for training in forms of oral 
reading. 
3. Definite lack of stress is recorded pertaining to 
time allotment in both oral and silent reading. 
4. Training in speed of reading, among upper grade 
teachers as well as primary teachers, received relatively 
little emphasis. 
Comprehension and reading study skills 
1. General comprehension skills are found of value 
by all teachers. 
2. Organizational skills received somewhat less em­
phasis by all teachers but especially by the primary teachers. 
3. Primary teachers report little benefit from pre­
paration in reading study skills. 
4. Upper grade teachers place considerable value upon 
reading study skills. 
5. Training in interpretive reading is relatively 
valuable to new teachers. 
Classroom organization and general techniques 
1. Teachers report that they felt inadequately 
prepared for meeting individual needs of readers of varying 
abilities. 
2. Lesson planning and use of the manual are considered 
valuable experiences of the students of education. 
3. Familiarity with evaluative devices and record 
keeping received relatively less emphasis. 
4. Motivational techniques are highly valued. 
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5. Familiari~y with a variety of teaching material is 
considered vital, and especially so if associated with actual 
teaching. 
Concerning assignments, testing and method of conducting 
the college course itself, the following conclusions can be 
drawn. 
Method of conducting the course 
1. By far the most beneficial means of preparing the 
future teacher of reading is found to be observing the pre­
sentation of a reading lesson actually being taught to a 
class. 
2. Panel discussions and oral reports are relatively 
beneficial. 
3. ~e lecture method 1s not considered highly 
beneficial. 
4. Negative emphasis 1s apparent in demonstration given 
by college students to fellow students. 
Assignments 
1. Answering quest1o~s from texts and reports on current 
literature are reportedly found to be of little value to new 
teachers. 
2. Panel discussions and oral reports are rated 
relatively beneficial. 
3. Designing independent instructional work 1s report­
edly in need of greater emphasis. 
Testing 
1. The new teacher recognizes little value in objective 
........
 




testing alone, in the pre-service teaching of reading course. 
2. The combination objective and essay is reportedly
 
the most satisfactory type of test.
 
3. The elimination of tests is not favored. 
Implications and Recommendations 
From the present study it can be observed that many of 
the areas found to be of most benefit to the new teacher are 
actually being stressed in most teaching of reading courses. 
However, some specific statements can be made with regard to 
certain emphases. 
Content of Course 
Based on the present study the following implications 
and recommendations are made with regard to the content of 
the course. 
Skills 
1. Phonetic principles and methods of presenting them 
should be mastered during the college teaching of reading 
course. 
2. With regard to study Skills, preparation should be 
geared toward grade level for which the teacher is being pre­
pared. 
3. Reading comprehension skills and specific skills 
such as identifying sequence should be presented so that they 
will be recognized as aspects of teaching reading to be in­




4. Interpretive and critical reading should be empha­
sized as characteristics of good reading at every level.
 
5. Greater emphasis could be given to training in
 
the dictionary skills for the upper grade teachers.
 
6. Since speed and adjusting rate to purpose are char­
acterist1cs of mature readers, upper grade teachers should be 
made aware of their relationship to efficient reading. 
Approaches and Practices 
1. Knowledge and practice in providing adequate inde­




2. Approaches and methods of instruction appropriate 
to ability groups are definitely in need Of greater emphasis. 
Principles 
1. An appreciation of the diagnostic aspects of teach­
ing should be developed. 
2. Convictions and principles pertaining to grouping 
and meeting individual differences should be formulated during 
the pre-service course. If. possible experience should be pro­
vided for utilizing these principles. 
Orgainzation of Course 
The findings of the present study suggest the following 
implications and recommen~ations with regard to the organiza­
tion of the college course. 
Method of instruction 
1. The lecture method as an adequate method of prepar­




2. Ways of providing opportunity for developing prin­
ciples of psychology and philosophy of reading and exercising 
these concretely should be explored. 
Developing attitudes 
1. Research findings and current literature in the 
field of education are apparently not of interest or value to 
the new teacher. Causes of this situation should be investi­
gated culminating in pertinent suggestions and recommendations. 
2. A study of the possibility of developing educational 
principles and principles of reading solely by the inductive 
method should be undertaken. 
Conclusion 
The present study reveals that much benefit has been 
derived from pre-service teaching of reading courses by stu­
dents of education. It also indicates many areas in need of 
revision, amplification or of new approaches. Just as the 
elementary school attempts to provide for students the fullest 
possible type of education and preparation for the future, so 
this must likewise be the goal of the institutions of higher 
learning dedicated to teacher preparation. Further study 
and experimentation must be undertaken to develop programs 
coordinating teacher internship with courses in sound theory, 
while at the same ti~e fostering the persDnal intellectual 
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THE CONTEhiT AiID ORGA.:i\TIZATION OF PRE..sEil,tICE READIl'.JG COURSE 
Part I 
1.	 Teaching experience: Grade 1'10, of years l'1onths 
-- _--.-.e 
Grade No. of years lVIonths 
2.	 Please check one item in each column to ind."i..cate the type of college you 
attended. 
Liberal arts college Public	 Enrollment under 500 
Teachers College	 Private Between $00 and 2,000 
_ University	 Over 2,000 
3.	 What type a..~d how many undergraduate courses did you have in the Teaching of 
Reading? 
Type of course (Please check) (Indicate by placing No. on blanks) 
No. of courses No. of credits 
Language Arts 
------ (reading included in course) 
Separate course exclusively for
 
----- the teaching of reading
 
Informal class (conference period)
 





You have, no dOUbt, found some of the topics covered in your reading course 
more helpful than others. Please indicate the relative value you attach to the 
items ACTUALLY INCLUDED in your course by circling the appropriate number. It 
certain items in this questionnaire vlere Nor included in your college course, 
please indicate the relative value you place on these items by circling the 
appropriate letter. 
RATING SCALES 
Topics included in the cot~se	 Topics Nor included in the course 
(or courses) 
1 =was VERY beneficial	 A : would be VERY beneficial 
i 
2 =was I\{)DERATEL·Y beneficial	 B = would be ~DDERATELY beneficial 
3 = was of LITTLE OR 1'10 benefit C = liOuld be of LITTLE ()t1 NO benefit 
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Part II - Content of' Course._._--
Ae GENERAL ASPECTS OF COURSE (Circle ONE in each line) 
1. Philosophy underlying the teaching of reading 1 2 3 A B C 
2. Understanding reading curriculum 1 2 3 A B C 
3. Psychology of reading 1 2 3 A B C 
4. Physiology of reading (e.g. vision, hearing, etc}l 2 3 A B C 
B. ,,.]ORD ATT~~CK SKILLS 
1. Contextual clues 1 2 3 A B C 
2. Phonetic clues 1 2 3 A B C 
3. Structural analysis 1 2 3 A B C 
4. Dictionary skills 1 2 3 A B C 
C. ORAL READII'lG 
1. Purposes (evaluative and diagnostic 
tool, teaching tool, interpretation) 1 2 3 A B C 
2. Methods of conducting classes 
involving oral reading 1 2 3 A B C 
3. Forms of oral reading (a. g. choral 
reading, dramatic play, sharing) 1 2 3 A B C 
40 Time allotment 1 2 3 A B C 
D. SILEl~ READING 
1. Understanding the process 1 2 3 A B C 
2" Time allotment 














E. COMPREHENSION AND READING STTJDY SI{ILLS 
Ie General comprehension skills (main idea, 
meaning vocabulary development, estab.. 
lishing purpose for reading) 1 2 3 A B C 
2. Organizational skills (outlining, 
identifying sequence) 1 2 3 A B C 
3. Interpretive skills (recognizing mood, 
j tone, etc., critical reading, forming 
generalizations, inferences, distinctions) 1 2 3 A B C 
4. Specific skills (skimming, following 6~ 
directions, using research procedures) 1 2 3 A B C 
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(Circle ONE in each line)
5.	 Skills for reading in the 
subject fields	 1 2 3 A B C 
6. Other (Describe)	 1 2 3 A B C 
F. CLASSROOM ORGANIZAT ION AND GENERAL TECHNIQUES 




a. Providing for the gifted	 1 2 3 A B C 
b. Providing for the mentally slow	 1 2 3 A B C 
c. Providing for the retarded reader 1 2 .3 A B C 
2.	 Planning the weekly lesson 1 2 ..3 A B C 
3.	 Planning the daily lesson 1 2 3 A B C 
4.	 Preparation and use of diagnnstic tests 1 2 3 A B C 
5.	 Evaluation of reading achievement tests 1 2 .3 A B C 
6.	 Keeping records 1 2 .3 A B C 
7.	 Motivational techniques (charts, 
bulletin boards, etc.) 1 2 :3 A B C 




a.	 11anuals 1 2 3 A B C 
b.	 Workbooks 1 2 3 A B C 
c.	 Audio-visual (flannel board, 
overhead projector) 1 2 3 A B C 
9.	 Other (Describe) 1 2 3 A B C 
Part III
 
Aspects of Conducting the College Course
 
Keeping in mind the purpose of this questionnaire (to discover what in a 
reading course would be most beneficial to your actual teaching and to you 
as a teacher) how would you rate the following? 
A. 0RGANIZATIOI\J OF COLLEGE COURS8 
1. 
..	 
Lecture method 1 2 3 A B Ci 
2.	 Seminar discussion 1 2 3 ,. B CJ;~ 
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3. Demonstration by instructor 
in college classroom 
4. Demonstration by instructor with 
elementary school children 
5. Observation in actual school situation 
(Circle ONE in each line) 
1 2 3 A B C 
1 2 3 A B C 
1 2 3 A B C 
6. Demonstration by students with 
a. Fellow college students 1 2 J A B C 
b. Children in presence of 
fellow college students 1 2 3 A B C 
7. Class discussion 1 2 3 A B C 
'8. Lecture and/or demonstration by 
instructor from content field 1 2 3 A B C 
9. Use of various educational media 1 2 3 A B C 
10. Use of TV and fUms 1 2 3 A B C 
11. Other(s) (Describe) 1 2 3 A B C 
B. ASSIGla1ENI'S, TESTIl\JG Al\ID GRADlt!G IN COLLEGE COURSE 
1. Type of assignments given in college Reading course (or its equivalent) 















c. Annotated bibliogra.phy of 
current readings 1 2 3 A B C 
d,. Designing independent instruc... 
tional work 1 2 3 A B C -,. 
e. Answering questions from text 1 2 3 A B C 
t. Panal discussions or oral reports 1 2 3 A B C 
g.• Other (Describe) 1 2 3 A B C 
2. Type of test Given 
iar. Objec-'c,ive 1 .2 3 A B C 
fb. Essa~T' 1 ? 3 A B C 





(Circle ONE in each column) 
d. Open book test 1 2 :3 A B C 
e. No test 1 2 3 A B C 
f. Other (Describe) 1 2 3 A B C 
"' 
3. Basis for grading in college Teaching of 
Reading course 
a. Assignments 1 2 3 A B C 
b. Student demonstrations 1 2 3 A B C 
c •. Class participation 1 2 3 A B C 
d. Grading deferred until observation 
of student teaching 1 2 3 A B C 
e. Test grades 1 2 3 A B C 
C. Please make any additional cOrnlnents on the remainder of this sheet. 
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The Cardinal Stritch College 
Milwaukee Wisconsin 
Dear Teac11er, 
Are you teaching reading? Do you feel you were ad­
equately prepared for your role as reading teacher? 
Would you like to present your views on your pre­
service teaching of reading cottrse? Here is your 
chance, and it will only take you fourteen minutes. 
Under the sponsorship of Cardinal Strite!l College, a 
study is being conducted to determine t11e desirable 
content and organization of a pre-service reading 
course. ~~y I ask you to help us improve reading 
COllrses by filling out the enclosed questionnaire. 
This project has tl1e approval of your superintendent 
of schools, who 't-Jas kind enough to supply us with a 
list of the nan~s of the new teachers in his schools. 
There will be no attempt to identify any respondent 
by name. 
Could I ask you to mall the completed questionnaire 
to me by February 11. In fact, since you are a busy 
teacher may I urge you to fill it out now (before you 
forget it arrivedl) A stamped self-addressed enve­
lope is enclosed for your convenience. Thank you for 
your generous assistance in this matter. 
Sincerely, 
, .
~.J~ If· ~'l~{.~h· i~~~ i;,~ ..>' /~>/ 
Sister M. Elizabeth Voss, BVM 
E11closure 
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The Cardinal Stritch College 
Milwaukee Wisconsin 
Dear Principal, 
Enclosed you will find individually addressed en­
velopes for your new teachers o They contain ques­
tionnaires concerning a study being carried on at 
Cardinal Stritch College to determine the desirable 
content and organization of a pre-service reading 
course. It is hoped that their recent experience 
in the classroom consequent upon their Teaching of 
Reading course in college will enable them to be of 
help to us in determining possible improvements in 
present courses. 
Knowing that you are vitally interested: in improved 
reading in our schools, I shall depend upon your 
cooperation in distributing these envelopes to the 
respective teachers. The project has the approval 
of your superintendent, who was kind enough to 
supply us with the names necessary for the study. 
If you would 'dsh to encourage your teache:r;'s to 
fill out the questionnaire and return it promptly 
it would be Inuch appreciated. There is a stamped 
self-addressed envelope enclosed in each teacher1s 
envelope. 
Thank: you for your interest and cooper<1tion. The 
copy of the questionnai. re included vlith this letter 
is for your perusal. 
Sincerely, 
/~-R» t4.6:~~"J(~~/IJ 
Sister ~ ElizabetH'Voss, BVM 
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The Cardinal Stritch College 
Milwaukee Wisconsin 
Dear Teacher, 
The first week in January you received a letter and 
questionnaire concerning a study we are conducting 
at Cardinal Stritch College. Knowing the busy life 
of a teacher, especially at the end of semester, I 
understand the delay. However, may I urge you to 
fill out the questionnaire and return it to me as 
soon as possible. It is very important that we recieve 
your reply in order to make the study a significant 
report. 
If you have misplaced your questionnaire just send 
the bottom of this letter back to me ~ed1ately 
and I will have one off to you in the return mail. 
Once a questionnaire is checked in, there is no 
attempt whatsoever to identify 1nfo~ation with 
respondent. 
Please let me hear from you soon. 
Sincerely, 
#v ~ 6-~~I/~ f;jl/i/. 
.~ister 1'-1. Elizabeth Voss I B 0 V"iil1" 
Please send me a questionnaire concerning the study 
of pre~service reading courses. 
Name 
Address 
____________,.;;tate ________--' :Gip _City 
